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HE KAKANO

TE AWE O NGA TOROA






He Kākano Communique 23 – Tuesday 17 July 2012

	“I am such an admirer of Victor Hugo because he understood that true revolution begins within yourself. So we have to make those that are not yet committed to the path of reform understand that a revolution from within themselves is the best way to improve the situation in the country. A superficial acceptance of what is happening now is not enough."

Aung San Suu Kyi (Myanmar – Nobel Peace Prize Winner who was under House Arrest by the military for 25 years – Interviewed 26 June 2012)

“One of the characteristics of a leader is that (s)he not doubt for one moment the capacity of the people (s)he is leading, to realise whatever the leader is dreaming. Imagine if Martin Luther King had said: ‘I have a dream...(but of course I’m not sure they’ll be up to it)...
You can’t go to South Africa without thinking about Mandela in jail for 27 years. What was he thinking about? Lunch? No, he was thinking about the vision for South Africa and for human beings...This (a reference to how Zander sees/hears music), is about vision, this is about the long line like the bird that flies over the field and doesn’t care about the fences beneath.”
Benjamin Zander (Conductor, teacher, musician from TED ‘Youtube ‘Classical Music with Shining Eyes’ 


In this communiqué we cover:

1. Engaging whānau, hapū and iwi – what He Kākano schools are doing – two exemplars and a number of other examples
2. Information  about  wānanga  5 – please pass on this information to other potential participants
3. Leading from the middle  - What to prepare
4. Becoming familiar with the He Kākano Indicators framework (cont.)
5. RUIA – what a site!
Three key issues have come from an analysis of the last School Milestone reports we received from Principals. They include:
· How schools can more profitably engage in a long term relationship with whānau, hapū and iwi and the Māori community in general
· What senior leaders need to do to introduce and sustain ‘spread’ and ‘ownership’ of the He Kākano learnings among their middle school leaders 

· What the future will look like as the current He Kākano programme comes to a close in December 2012
In this communiqué we examine the first issue in more detail.

1. Engaging With Whānau

6. In response to the first bullet point, we provide you here with some examples of what schools are trying, or have tried, in order to grow the relationship between the school and their local Māori communities. We have commented on each example to help stimulate your thinking about building in this critical leg of the school/student/community learning triangle.

What is the Issue? 

7. School leaders continue to tell us a number of times that they have tried different ways to engage Māori parents into the life of their school, but often without initial success. For example, some have personally rung every parent to ask if they will be attending an upcoming school event, and we have already told you about the Raglan Area School Principal Malcolm Cox even txting reminders of the hui, and running the hui in the staff room (for some, the first time they had even been in the staff room), with food as part of the process. 
8. Many leaders expressed disappointment at not getting the numbers attend that they might have expected. But the word ‘initial’ in the opening sentence of paragraph 8 above is the key word. Some schools have been trying different things when the first efforts are not successful, and are starting to generate change. When we are trying to turn around years of ‘disengagement’ – perhaps generations of it – there is nothing like persistence, a vision, and a plan. Go back to the two quotes this communiqué started with, and remember there is value in having a powerful vision about whānau engagement and the changes you wish to make. 
Addressing School-Whānau, Hapū, Iwi Relationships

9. Some schools are beginning to reach out to the communities they deal with in really practical ways. For example, Principal Colin Driller (Te Kauwhata College) decided to go out to the three main feeder Māori communities and hold meetings with each of those communities. What first began as a more formalised approach (a data show with evidence) turned into a BBQ, with Colin doing the cooking. Colin is showing the value of creating relationships first, as a platform for conversations later on. What better way to do that than over food (with Colin doing his bit as chef du jour)? 
10. What follows are a number of ideas from different schools. In particular we begin with two more detailed exemplars that have merit, followed by brief descriptions of activities undertaken by a number of other schools. We would be interested in He Kākano schools that have not been included here telling us what they are trying to do, and schools named here also providing more context detail if they want. We would like to put the ideas into the next Communiqué and on the web site. 
Simply email a response to us:
p.howe@waikato.ac.nz or hine.waitere@wananga.ac.nz
Exemplar 1

Kaikoura High School: Principal Werner van Aswegan – co-educational Year 7-13 school

Core values: Manaakitanga, Kōtahitanga, Wānanga, Whakapiringatanga, Mana Motuhake, Āko
Vision - Tama Tū Tama Ora
In response to the question of how a school might enhance the importance of identity and culture, and strengthen their students’ sense of belonging to the school and the Kaikoura community, two of the staff thought of instigating an Identity Day – in Māori terms, a ‘Mana Whenua’ day. Working with local kaumatua Maurice Manawatu, the school leadership team developed the following idea which has, we believe, great potential to be replicated in other schools. The exploration of Identity is a key theme of Ka Hikitia, and while different curriculum areas do address this topic in different ways, it is not often that it is explored in this way with a ‘whole school’ focus.
The Māori students in the school (a mix of 54, Years 7-13 students) were invited to work with Maurice in the morning at the local Takahanga marae. A pōwhiri was held for them in the morning, and then a programme of acculturation to the marae was conducted by Maurice and local leader Lorraine Hawke. Students were taught tikanga (protocols) appropriate for the area and some of the local history and profiles of local figures. Students were also taught about karanga, whaikōrero and how to mihi, so they could identify where they belonged and let others know who they are, as part of the process of building their knowledge about their own and others’ identity. 

In the afternoon, Maurice set the students the challenge of organising the pōwhiri for adults and parents associated with the marae and school. Students were given the responsibility to karanga them on, to do the whaikōrero, and to conduct the proceedings under the watchful eye of the kaumātua. The invited parents were welcomed and the students ‘enacted’, through dramatic re-telling, some of the stories that they were taught in the morning.  

So what took place was in fact an opportunity for participants to enact the school’s core values – especially ‘ako’.

In the meantime, the non Māori students were engaged back at the school in a range of different activities that explored the notion of identity. Discussions ranged not just around stories of Kaikoura, but the different cultures and heritages of the larger Marlborough region. In terms of feedback, while some of these students felt the day put pressure on their NCEA studies, others commented that they would have liked to have been able to share the school values with the Māori students on the marae.

Principal Werner Van Aswegan believes that the spin-offs from the day have been tremendous and will be long lasting: 

‘We plan to fulfil the same role for the Pakeha kids. What we have done is started to build the cultural capacity of the Māori students. In term 3 we intend to take the Pakeha students from the school onto the marae- but the Māori students will be the ones who will bring them on and lead the way. We haven’t quite worked out how we will do that yet, but we want the kids to be self sufficient (in this area) – it’s about teaching us how to fish ’. 

Werner said that there had been other valuable spinoffs. The exercise had positively strengthened the school’s relationship with the local Rūnanga and hapū, something that had not been in place for a long time, and they are now working closely with the marae to think through how they can best jointly deliver to the Māori students. While they currently have no full-time appointed teacher of te reo Māori, he said that the students were feeling empowered enough to write and perform a school haka and waiata. The Identity Day has led to the development of the cultural leaders in the school. 

Manutaki John Tait and Raewin Tipene-Clarke also received feedback about the day. They believe that because the Māori students are now more connected to their roots, the day has had a flow-on effect in terms of their relationships with the teachers. ‘Kids are engaged in more meaningful ways’. John reported a conversation that he had had with one of the school leaders.  ‘One of the school’s Deputy Principals helped a Māori student to identify his Maunga, and the relationship has been considerably enhanced as a result’. 

Exemplar  2

Menzies College: Principal Gerry Ward – co-educational Years 7-13 

Core values: Pride, Respect, Perseverance and Integrity 

Vision: Big enough to match the best, small enough to care
The Menzies College community is a farming community where sheep farming and shearing are important elements of the community’s life. Māori whānau have a long association with that type of employment in the area, and given the seasonal nature of the work, the impact on their students’ schooling has not always been positive. In 2011 the school decided that it needed to connect more with that part of the community, and decided to hold a ‘Shear Excellence’ evening, as a first step in getting the Māori community in particular more involved with the school. It’s also a way of the school acknowledging the community and a key local industry. In 2012 they held their second such event.

The idea of holding Shear Excellence came from a Māori community leader – a well known local contractor with children at the school. According to Deputy Principal Kath Luoni, he was instrumental to the success of the event. When the son of a local family accidentally died, the parents wanted to do something for the school and donated a trophy to be won by the school’s best shearer. 

The Shear Excellence evening is run like a mini version of the well known Golden Shears national event. It links with the Tectra training provider (working in the wool industry), and each of the school’s twelve whānau classes provides a team that participates in different sports. The sports involved include participants on rowing machines, cycles and throwing fleece. An ex-pupil is attached to each House group, and there is a memorial event for the six best shearers. There is also a speed event shearing race for ex-pupils, and a shearing race based on quality.

Members of a local Māori whānau (the Rangiauaia whānau) are known for their skills, so whoever gets a member from that whānau member is seen to already have an advantage. Developing the ‘Shear Excellence’ evening has had a number of positive impacts. They include the following:

· The school event is now in its second year. It has the potential to become a regular and anticipated event with its own developing history and status.

· The celebratory event not only gives status to the participating students and community, but to the industry itself. This is important because the reputation of shearers as hard workers is sometimes overlooked.
· It brings to the fore the leadership skills that are in already in community members – in this case, a significant group of Māori leaders

· It is the first step in forging ongoing relationships with a sector of the community that has, up to this time, been dormant and untapped. It has been a positive catalyst for drawing the community into the school - and the hope is that that should continue and grow

· There has been a greater level of acceptance of the contribution of the Māori students in the school, since they feature highly in the event

From the He Kākano team’s perspective, these kinds of events are excellent examples of how we can start to engage the Māori community (and indeed the wider community) in creative ways. They may sit outside the ‘norm’ as a way of drawing in whānau, but developing these kinds of responses to a need is as valid as any more formalised process, based solely on discussing hard data about (Māori) student achievement. 

Examples  Galore

11. As a pre-cursor to Wānanga 5, we are interested in your sharing of any ideas that reflect the growing relationship between your school and the local Māori whānau and community. Here are some other examples that we have gathered from you, the school leaders, from your Milestone reports. We also know that many of you are already doing great things but have not told us about them. We suggest you contact Principals from the schools mentioned if you need to know more detail:
· A large number of our Maori students have engaged in a youth community group to promote health and well being issues in the wider community. These students have taken on a leadership role and have been well received by both their peers and the wider community. Barely a week goes by without some form of positive feedback for the school from the community (Opihi College)

· As a result of work to date in He Kākano, the school’s relationship with the Māori parents and whānau has improved (more than 100 whānau and supporters attended the kapa haka dress rehearsal before the Polyfest) and there have been sizeable and purposeful collaborations with the whānau, particularly around learning, grouping and the co-construction of school values and behavioural expectations (Mt Roskill Grammar)

· Closer relationships with whānau, especially around engaging in restorative processes and wanting to know more about learning outcomes. (Naenae College)

· We know where our students are at in senior levels 11-13, how many credits students need to achieve NCEA L 1,2,3 and UE. This information is shared with students and whānau. Charts are available online and in hard copy for students to follow. Reports are sent home every term. Report afternoons are held for whānau. The majority of our caregivers and parents struggle financially to meet the never ending need for money. The generosity of our school whānau must never ever be taken for granted - they donate their time, they fundraise willingly, they gather kai moana to complement the bucket raffles, they buy raffles and hangi and produce from stalls and are keen to support the students and each other whenever and however they can. We must acknowledge that the majority of our parents and caregivers are not academics and most did not achieve school certificate. Most of them perceive themselves to be failures in a school setting. It is important that we acknowledge the many significant skills of our parents and caregivers and to welcome them at school. (Broadwood Area School)

· The positioning and repositioning of the curriculum, its roles and responsibilities, have made for a challenging transition into the new school curriculum for Te Aute College 2012.  However 12 whānau and students were visited at their homes where discussions were had and decisions made regarding the new ‘Big Picture’ programme, a study plan for the year based on career pathways, two day a week internship, a study mentor, Advisor, end of term exhibitions and a Curriculum Manager. Each year a new number of 17 students will move on to the programme. Within three years half the current role will be able to choose, with their whānau, the curriculum delivery that best suits them. Over several years it is possible that the entire school curriculum delivery will be optional. (Te Aute College)

· Staff members have a Dreamweaver student that they are mentoring throughout the year. They are tracking attendance, behaviour and academic achievement every four weeks and reporting to whānau about how the student is progressing and establishing next steps to help improvement learning and their engagement. Whānau hui have helped promote discussion, feedback and feed forward. A Maori parent has now been co-opted onto the BOT. Consultation has started with the local marae with regards to changing room 14 into a Wharenui. The aim is to use this as a Whānau project driven by Whānau. Once we have hooked people in, the emphasis can be changed to a Student Achievement focus. Tracking has made students and staff accountable for teaching and learning. Parents have become partners in this learning; a budget has been established from staff feedback meeting in Term 1 that covers costs for kai. (Coastal Taranaki Area School) Note – If you want more detail about the Dreamweaver (mentoring) programme, contact Karla Ralph - Karla@coastaltaranaki.school.nz 
· Students and their whānau welcome and affirm the recent introduction of Maori performing arts as a subject in the senior school. Students with identified te reo Maori strengths from their primary Maori immersion education are recognised and accelerated in their studies. A small whānau group continues to meet regularly with staff. They appreciate the principal’s commitment to further improving learning and opportunities for Māori students to experience success. The principal is beginning to forge formal links with representatives from Ngāti Ruanui in Hawera. Trustees and iwi are carefully establishing protocols for how they will work together to provide more positive educational experiences for students and their whānau (ERO report, Hawera High School)
· We have changed our reporting practices which have seen a huge increase in whānau engagement around academic goals setting for students (Waitara High School)

· Student Achievement Conferences and developing the home-school partnership are now an established part of our school calendar. Whakamihia ā Tātou Akonga Māori – ‘Honouring our Maori students’ is an initiative held at the end of 2011 to connect with our community through celebrating Maori student success. This will continue in 2012. Whakamihia ā Tātou Akonga Māori is a huge success. 80% of Maori parents attended student achievement conferences held throughout the year (Manurewa High School)

· A series of co-construction meetings have been held involving different groups of people...Middle leaders linking with Māori parents in the design of inquiry processes. (Southern Cross Campus College)

· Closer staff/whānau/student relationships have developed with the introduction of whānau conferencing. Whānau teachers now liaise with parents of junior students to create awareness of conferences and interview evenings and to make bookings, answer questions etc. (Whangarei Boys High School)
· Continued development of the kaumatua-kuia Rūnanga for example, recruited representatives of another marae (Mangakahia Area School)

· The revitalised whānau group was actively consulted and involved in the annual pōwhiri and whānau BBQ at the commencement of Term 1. Both these events prompted numerous instances of positive feedback... and whānau group working alongside each other to manaaki and support incoming year 9 students and their whānau (Hamilton Boys High School)

· Māori parents evening Term one 2012 was successful, informative and enjoyed by all our whānau (Tauranga Boys College)

· The Teacher only day was held at Tauwhare Marae at the start of 2011. There have been Year 9 overnight Tauwhare Marae visits (these are currently being undertaken have  been well received by students, staff, parents and the Tauwhare community) (Hillcrest High School)
· A Whānau Committee has been established. The Whānau committee is working with the SLT planning the TOD marae day – ownership/co-construction. The STC whānau have made connection with the wider Catholic whānau who will also attend marae day. Whānau are organising kaumatua. Whānau are leading one session at marae and participating in whānau/student voice session. More staff are attending whānau meetings (St Thomas of Canterbury College)

· There is strengthened home-school liaison including establishing a home-school liaison position. There are strengthened home-school relationships (e.g. Improved parent-teacher-student conferencing, introduced an evening of kapa haka, whānau meetings, music evenings, strengthened the significance & delivery of school sport, etc.). We have increased the promotion and value on things Maori: staff get PD re local history, staff attend a Marae visit and are trained in pōwhiri, waiata, pronunciation of te reo Māori etc.; there is a whole-school haka pōwhiri and waiata training; a revival of the student kapa haka group - kapa haka is run in school time; celebration of Matariki, staff/school participation in Whiti Te Ra, etc.; liaison with Maori community groups e.g. Maori Women’s Welfare League, Principal meets with the Kaumatua council, Maori Wardens, shared initiatives with hapu in the maara kai (growing food) project; partnership in the Eastside Initiative, etc. We have introduced a new uniform based on full consultation– engendered a sense of pride (Makoura College)

· Greater awareness amongst whānau of what happens at school in general and specifically for their student through the use of the student portal. Establishing the position of a Dean of Maori students. The Whānau advisory group are more involved in the school, disseminating information to the wider school community. The establishment of an information evening for Maori parents concerning NCEA  (Waiopehu College)

· Whānau have expressed pleasure in what they are seeing in their children. Their children are appearing more confident of their culture and more likely to step forward and speak in Reo where they can, correct the pronunciation of peers and teachers and feel comfortable when their parents korero Māori in the school (where before they would shush them). While we feel we have a way to go, we are pleased with this affirmation from parents of what we are doing so far. We were also pleased to find out how many parents were supporting us by helping their children learn words to waiata, or using commands, sentences and labels that we were working on in school (we found this out through the preschool survey). This is not limited to our Māori parents, but extends to many parents throughout the school (Wa Ora Montessori School)

2. Information  about  Wānanga 5 – ‘Whakawhanaungatanga’
12. We appreciate the feedback we have been given by Principals and groups of Principals regarding the dates set down for this last series of wānanga. As a result we have had to make two main changes of dates and in some cases changes of venues to accommodate these new dates. 
13. We encourage all senior leaders to attend as normal, with as many middle leaders as possible also attending. Please use the extra funding we have provided you for that purpose. However, do let us know as early as possible, for catering purposes, how many you intend to bring. We will be focussing on the role that senior leaders can play to encourage middle leaders to work with their departments/faculties. See Soli’s email contact below.
He Kākano Wānanga 4 & 5 Venues & Dates 2012 (as at 4 July 2012)

	
	Wananga 5 - Venue
	Date

	Otago/Southland
	Murihiku Marae
408 Tramway Road

INVERCARGILL
	6/7 Sept

This venue was changed from Te Rau Aroha Marae in the Bluff

	Cant/West/Nels/Marl
	Takahanga Marae  

Takahanga Terrace 
KAIKOURA


	30/31 Aug
This is a changed date (was previously 3-4 September)

	Well/Wai/Mana/Horo
	Takapuwahia Marae
2 Nohorua Street

Porirua
WELLINGTON
	16/17 Aug

No change

	Tar/Wan/Man/Horo
	Te Hotu Manawa o Rangitane Marae
140-148 Maxwells Line’
Awapuni

PALMERSTON NORTH


	22/23 Aug

This is a changed date (was previously 13-14 August. Note these days are Wednesday and Thursday) 

	Auck/North Auck
	Ngā Kete Wānanga
Manukau Institute of Technology,
AUCKLAND
	30/31 July

No change

	Wai/BoP
	Tangatarua Marae 
Waiariki Institute of Technology,
 Mokoia Drive, 
ROTORUA
	2/3 Aug

No change


14. Changes in dates and venues have come from your telling us what won’t work. (One size fits one and responsiveness continue to be important to us, including tryng to meet regional needs). However, please be alert to possible changes of venue, as marae may sometimes be needed for other purposes such as tangi at late notice. We will let you know by phone/txt/email if this is the case.
3. Preparing for Wānanga 5– Leading from the Middle – leading learning
15. In preparation for the wānanga we would like you to have completed the following two activities before arriving: 

1) We have attached below a link to the PDF file of the Middle leaders document - Leading from the Middle: educational leadership for middle and senior leaders that we would like everyone to have read (or to have (re)familiarised themselves with) before the wānanga. The document is not long. It will be familiar to people if they have read the Kiwi Leadership framework. Having read the document, please identify and come with:

a. Five points of interest you have taken from the document (that you could link specifically to an approach you might adopt for raising Māori student achievement).

b. Three questions arising from having read the document (again related to Māori student achievement in particular); and finally 

c. One implication for your own professional practice, as a professional response to what you have noted in a) above and the questions you have raised in b) above.

http://www.educationalleaders.govt.nz/Leadership-development/Professional-information/Leading-from-the-middle
2) We would like everyone to once again prepare for the round tables activity. Based on the wānanga evaluations, this activity has proved to be a popular way of sharing successes, of collectively problem solving and theorising the traits and characteristics of culturally responsive leadership, that is connected to the achievement of success by and as Māori. The focus of the round tables will be more open ended this time. We want you to come prepared to talk about:
· The strategies you have used to get ‘spread’ in your school 

i. Where have you spread too? Here you might focus on embedding and spreading your He Kākano goal amongst staff, or whānau, or students

ii. How have you achieved the shift? (that is, talk about the strategies you have used).

iii. What evidence of shift do you have?    

iv. If you were to undertake the He Kākano process again, would you do anything differently? What and why?

Please remember to bring enough one page overviews for all your school presenters to be able to share with the other 4-5 people that are likely to be at their table. 20+ copies is safe.
We look forward to another round of robust conversations (
16. We would like you to invite to the next wānanga with your senior leaders as broad a range of middle leaders as possible. In readiness for that, ask them to look at the following ‘statement’ from a senior student from Mount Roskill Grammar to his fellow students and staff at a school assembly. It’s a powerful, beautifully crafted statement that deserves its ‘gone viral’ status:
YouTube: Brown Brother – Spoken Word (Written and spoken by J.S Iosefo)

Bring a laptop and/or Ipad if you have remote access.  Access to the web is limited.
Contact Soli Weiss and/or Paul Woller for numbers attending: weisss@waikato.ac.nz  and/or prwoller@waikato.ac.nz
4.Becoming familiar with the He Kākano Indicators framework (cont.)

17. In the last two communiqués we began a discussion about what we think the different criteria in the Indicators Self Review Framework mean for practitioner leaders. The Indicators Self Review framework was established with the Ministry of Education to enable the programme participants (including the Ministry of Education, the project team and the school leaders/participants) to be able to evaluate progress across the four cyclic stages of programme development and implementation. The last two communiqués covered the Positioning/Repositioning criteria. 
18. We will look more closely at the next two stages (Enquiring and Co-constructing) in the next communiqué. In this issue, because we are looking at whānau engagement as a focus, we will examine in more depth the criteria related to the Engaging phase. Here (in the Lucida writing font) we have extracted the criteria from the Indicators Self Review framework and comment on each in turn (Calibri font).
· Engaging - Includes school leaders working respectfully with students in the classroom, staff and Māori communities
While leaders have the right to expect respect from their students, staff and Māori communities by virtue of their role and earned position in their communities, there are many ways that that respect can be enhanced and reciprocated. From a Māori perspective, a leader’s mana is enhanced when the leader actively seeks to work with the community as an equal partner in learning (ako). 
The notion of a partnership in which there is the potential for mutual support and gain has its origins in the Treaty of Waitangi (Te Tiriti o Waitangi) and the eventual development of the Treaty of Waitangi principles. Ka Hikitia – Managing for Success (p.11) says: ‘The Treaty of Waitangi is central to, and symbolic of, our national heritage, identity, and future. Ka Hikitia – Managing for Success acknowledges the Treaty of Waitangi as a document that protects Māori learners’ rights to achieve true citizenship through gaining a range of vital skills and knowledge, as well as protecting te reo Māori as a taonga’. The He Kākano project team strongly believes that true engaging occurs when communities feel they can enter school grounds feeling that this is their place and that they can have their say and be heard respectfully.
· School leaders adapt the pedagogy to include the identity, language and culture of Māori students
· Key Statement 43: School leaders provide direction for developing culturally responsive pedagogy that supports and extends learners’ potential as Māori
The first exemplar (Kaikoura High School) provides an example of a school that has begun to take the idea of Māori identity, language and culture seriously within a schooling and learning context, by allowing the community to be involved as equals and experts in the process. Culturally responsive pedagogy reflects both the what and the how of teaching and learning.
· School leaders engage with Māori students and whānau so that they gain greater confidence to realise their potential
· Key Statement 44: School leaders actively promote and provide opportunities to engage with Māori students and whānau so that they identify pathways to realise Māori students’ potential
School leaders that make a determined effort to meet their different communities – if need be in their own grounds or in a ‘neutral’ space – and allow discussions to take place that focus first on their relationships and expectations rather than the ‘business’ of education and how they might work better together to improve their Māori students’ achievement and success rates, are more likely to succeed, in our view, than schools that want to begin the relationships by talking directly about educational concerns/issues. 
· Schools leaders provide opportunities for Māori students’, teachers’ and whānau voice to be evident in a significant way

· Key Statement 45: School leaders actively listen to and acknowledge Māori students’ voice as the basis for ongoing critical reflection

· Key Statement 46: School leaders actively listen to and acknowledge teachers’ voice as the basis for ongoing critical reflection

· Key Statement 47: School leaders actively listen to and acknowledge whānau voice as the basis for ongoing critical reflection

The project team has noticed that when school leaders take every opportunity to seek and act on the views and opinions of their students, staff and whānau, whether through surveys or other less formalised processes, they are more likely to build and embed stronger trusting relationships and sound practices for engaging. One of the He Kākano school leaders bases many of the curriculum decisions in the school on the student voice survey. While we are not saying every school should do this, clearly there are opportunities for the voices of students, staff and whānau to be taken seriously on a more regular basis.
· Schools leaders develop respectful relationships – reflecting the principles of reciprocity and interdependence

· Key Statement 48: School leaders understand their role in the ‘Au’ to ‘Whakawhanaungatanga’ framework as being located within increasing relationships of interdependency
The principles of reciprocity and interdependence are related to concepts and values like mana, manaakitanga and utu (the reciprocity principle – if I do good for you, my expectation is that that will be returned some day, if not by you, then by those who share your burden of responsibility in the future). At Wānanga 4 Hine raised the issue of ‘mana enhancement’ as a possible leadership trait. This criterion asks leaders to reflect and act on that concept.
· School leaders set the conditions for Māori students to succeed as Māori

· Key Statement 49: School leaders, moving towards pedagogical leadership,  promote effective teaching interactions

· Key Statement 50: School leaders, moving towards pedagogical leadership, plan, coordinate and evaluate educational experiences of Māori students

These criteria support the notion of school leaders being pedagogical leaders – knowing where the best teaching and learning is going on in the school and maximising the opportunities to let others know that it is happening. The criteria imply leaders setting up systems for shared learning so that the best examples of pedagogy, both practical and theoretical, are a source of ongoing discussion and debate among the staff. Further, school leaders take responsibility for ensuring that Māori students are the recipients of best teaching and learning practice by developing a monitoring system that allows them to see progress being made.
· School leaders engage with Māori communities and events

· Key Statement 51: School leaders understand the complex nature of their Māori communities

· Key Statement 52: School leaders interact with Māori community members in meaningful and respectful ways

· Key Statement 53: School leaders act on their knowledge of events important to Māori

These last set of criteria/statements are among the most challenging of all the Engaging criteria. If leaders do not have ready access to Māori communities – and this can be difficult for a number of reasons – then the first challenge is to find Māori ‘champions’ that they can rely on to help them begin to meet the challenges. At one of the first wānanga, Glenis Philip-Barbara (CE of the Māori Language Commission- Te Taura Whiri) spoke to us about the importance of knowing the Māori calendar and the ‘kanohi kitea’ principle – the importance and value of being seen in the community. 
Those of you who were at that wānanga will recall Glenis’ story of Meng Foon, Mayor of Gisborne, and the cultural good will capital his father built up among Māori, hapū and local iwi over years, that has led to Meng Foon’s unassailable lead as Mayor in that city. We believe the principle ‘kanohi kitea’ still holds true today.
5. Familiarising  yourself with RUIA – what a site!
The Project team has been working hard to find a way to help school leaders familiarise themselves with the Ruia web site. It’s a superb site that has a huge amount of useful information that will help school leaders plan for a sustainable response to responsiveness to Māori students and whānau. However, it can take a long time to become familiar with the two parts of Ruia (one focuses on whānau engagement and the other on teacher appraisal) because there is so much information. 
The project team has also been looking at a lot of the other documentation that has been produced in the last 2-3 years that relates to Māori responsiveness.

We look forward to sharing with you what we have worked out.
Mauri ora,
Paora and Hine 
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